Unit Planning Template

COURSE OVERVIEW

Course Name:

LY214- Levantine Arabic |

Course Proficiency NH
Target:
Performance Target: Intermediate

UNIT OVERVIEW
Theme: Identities & Influential People
Global World Language | Identity/Belonging (Global) Personal & Public Identities (AP)
Theme:

Essential Question:

What constitutes identity?

Performance Objective:
I can + language function in
each of the three modes +
context + proficiency level
information

I can identify, interact, and present information on elements of
my identity and some influential individual identities from the
target culture and my own using simple sentences and questions
with some details.

Summative Assessment
Frame:

End-of-Unit Integrated Performance Assessment (IPA):

You are preparing to study abroad at Qasid Institute in Amman,
Jordan, for this fall. You have joined Naas Amman
(instagram.com/humansofamman) to learn more about the
identities of those people and any incorrect assumptions you
originally had. Additionally, it is essential to create new
relationships with those people so you can understand each
other's differences, and come together when you travel abroad.
Hence, you want to set up your social networking site so you can
make new friends while also staying in touch with your family
members and friends at home. In order to prepare, you must read
other's self-introductory posts on the Instagram page, and think
of what information is needed for your personal profile to start
your own social networking site. Once you arrive there, you
need to be ready to introduce yourself to your classmates and
ask and answer questions to get to know each other.




Social Justice Standards:

ID.9-12.1

ID.9-12.2

DI1.9-12.6

I have a positive view of myself, including an awareness of and
comfort with my membership in multiple groups in society.

I know my family history and cultural back-ground and can
describe how my own identity is informed and shaped by my
membership in multiple identity groups.

I interact comfortably and respectfully with all people, whether
they are similar to or different from me.

Unit Duration:

2 weeks (at the beginning of the semester)

CORE KNOWLEDGE & SKILLS

Language Function Skill Objectives

(Performance Indicators)

Proficiency Benchmark
NCSSFL-ACTFL Can-Do Statements

I can + language function + context

I can identify different elements of
someone’s identity from
communication such as posts and
personal profiles.

I can identify different elements of
my identity and compare them with
those of others biographical based
on what I read and watched.

I can ask and respond to questions
about the facets of my identity and
incorrect assumptions.

I can ask for and give information
about the identity, actions and
personality of others.

I can write about myself and/ or
other special people’s identities by
sharing and comparing basic
biographical information and some
descriptors of how others assume
about our identities.

Interpretive: 1 can identify the general topic and
some basic information in both very familiar
and everyday contexts by recognizing practiced
or memorized words, phrases, and simple
sentences in texts that are spoken, written, or
signed

Interpersonal: 1 can communicate in
spontaneous spoken, written, or signed
conversations on both very familiar and
everyday topics, using a variety of practiced or
memorized words, phrases, simple sentences,
and questions

Presentational: 1 can present information on
both very familiar and everyday topics using a
variety of practiced or memorized words,
phrases, and simple sentences through spoken,
written, or signed language




e [ can state different information
representing my identity, such as
age, where I live, nationality, etc.

CORE VOCABULARY & FORMS
+ Degree of Control (emerging, partial, full)

EMERGING CONTROL
students are able to use these vocabulary/structures with limited accuracy

- Religion

- Stereotypes

- Habits and traditions
- Surroundings

- Gender

PARTIAL CONTROL
students are able to use these vocabulary/structures with some degree of accuracy

- Nisba adjective

- Verb conjugation

- Plural nouns

- origin

- Family members

- Simple questions (except why)

- Passive verb ( I was born, he was born, she was born)

FULL CONTROL
students are able to use these vocabulary/structures with almost complete accuracy

- Country names

- To have/ don’t have

- To like/ dislike

- Majors

- Living place

- Food items ( fruits, vegetables, milk, juice, water, coffee, etc.)
- Languages

- Some adjectives (for appearance and personality)

LEVEL UP Vocabulary & Forms
With developing control, students may push beyond the core of this unit by focusing on...

- Itconsists of ....

- Speaking about their cultural background ( some traditions, music, modesty, etc.)
- Expressing opinion ( in my opinion, as far as I’'m concerned)

- Building on comments ( in addition, an example of this, I conclude from that that)




Cultural Comparisons

Intercultural Communication Benchmark

Product: (identity components): Social

media post.

Practice: ( daily life practices and
choices): Participate in online communities
by sharing various important practices to

identity.

Perspective: Building friendship and
professional networking and understanding
the value of different facets of individual

identity.

Investigate: In my own and other cultures I can
identify products and practices related to
identity to help me understand perspectives.

Interact: 1 can share and find out biographical
information about peers in Arab culture and
interact with them respectfully.

SEQUENCE of LEARNING

Learning Outcomes

Learning Tasks

Checks for Learning

Resources

(I can + language
function + context)

These are lesson-level
learning outcomes
that build sequentially
toward the unit
performance
objective.

Interpretive:
Interpersonal:
Presentational:

Space for notes on
essential tasks to use in
the lesson that lead
students toward the
learning outcome.

How will you check to
ensure that students have
achieved the learning
outcome?

I can identify basic
personal information
from communication
such as posts and
personal profiles.

Interpretive:

Students watch a video
created by the teacher
who recorded herself
reading a famous Arab
figure biography to
make the content more
accessible to students.
The text highlights
several facets of that
influential famous
figure's identity.

Students answer
comprehension questions
via Edpuzzle about the
famous figure biography.

https://drive.g
oogle.com/file
/d/1oHR luga2
49EgCwtAjq
QkOOAe4cH
UkE7w/view?

usp=sharin

I can identify
different elements of
my identity and
compare them with
those of others

Interpretive:
Students read short
biographies of two
Arab figures that
include information

Students will compare
between those
famous/influential Arab
people's identities and
theirs using Venn diagrams

https://docs.go

ogle.com/docu
ment/d/1Z20l

30uMILW7k1
5YulOAbcuib



https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://drive.google.com/file/d/1oHR1uga249EgCwtAjqQkOOAe4cHUkE7w/view?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing

biographical info
based on what I read
or watched.

about their identities
(names, countries of
origin, date of
birth/death, languages,
professions, and what
people assume about
them)

where they will summarize
the elements of each
individual identity. In this
way, they will be able to
write about their
similarities and differences
and some people's
assumptions.

1EIZ7TIJWTC

HiYXJEFQ/ed
it?usp=sharing

I can ask and
respond to questions
about the facets of my
identity and incorrect
assumptions.

Interpersonal:

1- Students in pairs act
out this scene where
they pretend that they
just met for the first
time. They will take
turns asking and
answering questions
about their identities to
get to know each other.
Some of the questions
must include wrong
assumptions or
stereotypes about each
other. Each of them
must respond and
clarify any incorrect
assumption.

2- The teacher posts
images that suggest
different identity
categories such as
national origin,
language, race,
religion, etc., around
the room. The teacher
asks the students to
move to the category
that best describes or
impacts their identities
to find out more about
those in the group
using the personality
traits/ identity
categories suggested in
the images. They also

1- Students are able to ask
and answer questions about
elements of their identities
and provide yes/no answers
about the assumptions and
truths. (Are you Egyptian?,
No, I’'m Mexican) ( You
don’t speak English? No, I
speak three languages:
English, Arabic and
Spanish).

2- Students think about the
most influenced identity
category and join their
group to talk more about
their identities. Students
will talk about the different
elements of their identities
with similar groups and
then come as a class to
share why they have picked
that category to be the most
impactful one.

Role play:
Students will
be provided
with sample
questions to
stimulate the
conversation.
They can also
use Venn
diagrams from
the previous
activity to
look at the
elements of
their identities
they already
wrote.

2- Students
will be
provided with
sentence
stems to help
them explain
the reasons
behind
selecting the
most
impactful
identity
category



https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing
https://docs.google.com/document/d/1Z2oI3OuMlLW7k15YuIOAbcui61EIz7IJWTCHiYxJEFQ/edit?usp=sharing

recycle previously
learned material like
activities and hobbies.

I can ask for and
give information
about the identity,
actions and
personality of others.

Interpersonal:

Each student selects a
person from the target
culture who is well
known within the
culture or someone
who is popular in
today’s culture. They
look at social media
posts, photographs,
and/or video clips of
these well-known
actors, athletes, or
other individuals who
are famous or making
a difference today.
After collecting
information, students
interview partners to
find out more about
the person their
partner has identified.

Guess Who: Each student
will summarize the
information he/she
collected about the person
from the target culture on a
card. Students in pairs
alternate asking questions
to get as much information
about the individual as
possible in a limited
amount of time. When time
is up, they attempt to guess
the name of the individual
that their partner had.

The teacher
could provide
students with
a list of
popular and
influential
Arab figures
to help them
with the
search. They
don’t have to
stick with the
names on the
list. However,
the teacher
must collect
the names
once the
students made
their choices
to share the

list with the
class in order
to make the
“Guess Who”
activity more
rewarding.
I can write about Presentational: Students will complete a -Copies of the
myself and/ or other Students must choose | double bubble multicultural | three famous/
people’s identities by | one of the three self map where they fill in | influential
sharing and famous/influential with different and similar people they
comparing basic Arab figures we have | identity categories/ have read
biographical read about their elements. They will also previously.
information and some | identities and compare | expand the map to list a - Copies of the
descriptors of how his/ her identity with few elements others double bubble
others assume about | their own. They will assume about them, and multicultural
our identities. also share some what they have assumed self map.

descriptors of how
others assume about
their identities and the
students' assumptions

about the famous/
influential Arab person
they have chosen.




about the person they
have chosen.

I can state different

Presentational:

Students write a

Students write

information Students must write self-introduction that their two
representing my two sentences on their | contains two truths and one | truths and one
identity, such as age, [ actual identity lie. They pair and read their | lie on

where I live, elements (truths) and | statements to a partner who | Jamboard.

one sentence on what

must identify the lie.

nationality, etc.
others assume about
them (lie)

SUMMATIVE UNIT ASSESSMENT

(Include the overall unit frame from above here)

You are preparing to study abroad at Qasid Institute in Amman, Jordan, for this fall. You have
joined Naas Amman (instagram.com/humansofamman) to learn more about the identities of
those people and any incorrect assumptions you originally had. Additionally, it is essential to
create new relationships with those people so you can understand each other's differences, and
come together when you travel abroad. Hence, you want to set up your social networking site
so you can make new friends while also staying in touch with your family members and
friends at home. In order to prepare, you must read other's self-introductory posts on the
Instagram page, and think of what information is needed for your personal profile to start your
own social networking site. Once you arrive there, you need to be ready to introduce yourself
to your classmates and ask and answer questions to get to know each other.

Interpretive Interpersonal Presentational

(Include the frame for the
Interpretive assessment

(Include the frame for the
Interpersonal assessment

(Include the frame for the
Presentational assessment

here)

You are preparing to study
abroad at Qasid Institute in
Amman, Jordan, for this fall.
You have joined Naas
Amman
(instagram.com/humansofa
mman) to learn more about
the identities of those people
and any incorrect
assumptions you originally
had. So, you started reading

here)

After some preparation to join
Qasid Institute in Amman,
you finally arrived there and
met many new people. You
decided to film all your
activities while staying there
and share them on your
website. After greeting
everyone in the class, your
new teacher paired you up
with another new student to

here)

After reading a few posts of
Naas Amman and looking
carefully at some of their
identities, you have decided to
create your social networking
site. You will write your
personal profile then share
your site with family members
and friends at home to stay in
touch and people in Amman to
make new friends.




some of their profiles and
came across this man's
profile and decided to read
through it carefully to dig
deeper into the elements of
his identity and some
incorrect assumptions you
may have. This will help
you understand others'
identities and create your
own profile.

introduce each other. So, you
started your first conversation
with a partner in which your
partner will play the role of a
student from Qasid Institute
in Amman to find out
biographical information
about each other. Your teacher
stated that some of the
questions must include a
stereotype or wrong
assumption about your
partner's identity. You never
know, this could be a new
chance to make a new friend.

Student Directions:
Read the post on Instagram,
then answer the questions.

Student Directions:

You and your partner will
participate in a role-play
where each will have a role
and will be provided with
some questions to help you in
your conversation. The
conversation will be filmed.

Student Directions:

-Your personal profile must
reflect at least 10 essential
elements of his/her identity in
sentence formats and include a
visual/image that best
represents their profile.
Students must share the link to
their networking site
(Facebook, Instagram, Blog,
etc.)

-Any smart device or camera
to film his/her self
introduction, including some
descriptors of how others
assume about his/her identity
(1-2 minutes).

Resources:
https://www.instagram.com/

p/CB-UVpzDXKN/

Resources:

Use any smart device or
camera to film your
conversation.

Resources:

Computer or any smart device
to create the networking site.
Any smart device or camera to
film his/her self-introduction.

Teacher Notes:

Teacher Notes:

Teacher Notes:



https://www.instagram.com/p/CB-UVpzDXKN/
https://www.instagram.com/p/CB-UVpzDXKN/

Interpretive Performance Assessment

Course Proficiency Target: Novice High (LY214- Levantine Arabic I)

Course performance target: Intermediate

Unit theme: Identities & Influential People

Learning target: I can identify different elements of someone's target cultural identity and
indicate some of my own inaccurate assumptions when named in spoken or written text.

Summative Assessment Frame:

You are preparing to study abroad at
Qasid Institute in Amman, Jordan, for
this fall. You have joined Naas Amman
(instagram.com/humansofamman) to
learn more about the identities of those
people and any incorrect assumptions
you originally had. So, you started
reading some of their profiles and
came across this man's profile and
decided to read through it carefully to
dig deeper into the elements of his
identity and some incorrect assumptions you may have. This will help you understand others'
identities and create your own profile

@ humansofamman - Follow

humansofamman " ubuuls s Dadsil
Jo Wl &Sl Ol i Spme S Lol
Jl diaw 6 Glas) ilicg Ul lids) Ujue
Lo (] S o Sleadl 1S 1948
Lol isad o el go s wsodl
Dot o dpwloe u)gllSy Suw)s

i 5y 8l 5 paiarle <ulas lgyanys
8ylie ol ity Jlmall Luiiss 1972 JI
Slgy Cuidyy Ggeall S| Jas e

oS vy rall (b S Lad oo dlsill

oQv W

67 likes

Source: (Humans of Amman Instagram page)

https://www.instagram.com/p/CB-UVpzDXKN/

Here is the full text:

ibe Ul Ula ) U e Jla Ll 5 2800 @ jla L (5 oo IS W (plads & ol i)
ia il i€ Cumaa IS Tad 81 JS dman sLal) clS 1948 J) a3 ksl
Leaten s s (o e G sUS Cp Lal e Loy i pn G o559l (55 Ll
@l ) Jae oo 5 le O ek Jlaall ity 5 1972 JI 4 38180 8 yiale cileS

Cunliay Lefhg g gam sall (s QIS A paall (8 S Ll e ALl (glgy Dl ¢ ) suall
s ‘g';hi.mhjw\‘;c C}J\@SMJS&..)&MJU\J‘L\%}“‘A@JA A
Vel il pal) 431K5 Janti 525 US L ¢ all s Slaall s 2l ol 2S 322 ) s el
"l e 85 e el (e | s e alaie W) sed dl (ildle sl 1)
humansofamman# e _ili#



http://shahiya.com/ar/%D9%85%D9%83%D8%B1%D9%88%D9%86%D8%A9-%D8%A8%D8%A7%D9%84%D8%AE%D8%B6%D8%A7%D8%B1-%D9%88%D8%A7%D9%84%D8%B5%D9%84%D8%B5%D8%A9-%D8%A7%D9%84%D8%A8%D9%8A%D8%B6%D8%A7%D8%A1-7929/%D9%88%D8%B5%D9%81%D8%A7%D8%AA
https://www.instagram.com/p/CB-UVpzDXKN/
https://www.instagram.com/explore/tags/%D9%86%D8%A7%D8%B3_%D8%B9%D9%85%D8%A7%D9%86/
https://www.instagram.com/explore/tags/%D9%86%D8%A7%D8%B3_%D8%B9%D9%85%D8%A7%D9%86/
https://www.instagram.com/explore/tags/humansofamman/

INTERPRETIVE TASK:

You will read/watch some of the staple Arabic dishes’ recipes online. You will then answer
questions about what you have read and watched.

I. Key word recognition

Find in the post the Arabic word that best expresses the meaning of each of the following
English words. Please use only words from the post. Use context clues.

The Word in English It’s Equivalent in Arabic

When (not the question word)

Our condition

Life

difficulties

Passed away

To walk

To remember

To teach

to know

to value

II. Main Idea

Using information from the post, provide the main idea of the text.




III.  Supporting details

First, check off each detail that is mentioned in the text. Not all are included. Then, write the
number of the detail on the document next to where it appears in the text.

oY 5l 54 ye e S dall -1

Lmia Al il Jla N -2

Al g lie Jlae Gl il 0 -3

adbe aa glee e 71 2 -4

3alall & piuale 9 Qigm A g S e 0 -5

(e A aall e s oS s -6

IV.  Organizational Features. How is the text organized? More than one answer may apply.
Explain briefly why you chose each structure by providing clues in the text.

A. Compare/contrast B. Description C. Informational D. Problem/Solution

E. Biography F. Letter/Message  G. Historical H. Sequential

V. Guessing Meaning from Context. Using the document, write what the following words and

phrases probably mean in English.

553 ol A e el el LS

Quick Draw/Image Context Clue TheWord in English The Word in Arabic




VI. Inferences. Answer the following question by providing as many reasons from the text as
you can.

Question: Why does the author think that his life is tough?

VII. Author’s Perspective. Select the perspective or point of view you think the author adopted
as s’/he wrote this article and justify your answer with information from the text.

Moral
Informative
Social
Historical

SCawp

VIII. Comparing Cultural Perspectives. Answer the following questions.

1. How is the author’s identity influenced by his birthplace? Does your birthplace have the
same impact on your identity?




2. Compare any difficulties you are facing with the ones the author has? Do you think if he
lived in the US would have the same obstacles? You may answer the second part in
English.

IX. Personal Reaction to the Text. Using specific information from the text and the image
provided, what assumptions did you make before reading his post? Did you change your mind
after reading his profile? Be sure to provide reasons that support your new assumptions.




Interpersonal Performance Assessment

Course Proficiency Target: Novice High (LY214- Levantine Arabic I)
Course performance target: Intermediate
Unit theme: Identities & Influential People

O,

. . S Moha F
Learning target: I can ask and answer questions SmartBuy %8, the;;;ig P Heating

. . . P . Electronics store O’@ j:w Uﬂj 9
to obtain information about someone’s identity and &
clarify some wrong assumptions or stereotypes ’

. . Qasid Institute
about my own identity. AMUKRS Mal
S Arab Bank gﬁf};:ﬁl‘lm”
& wossll il

Summative Assessment Frame: h)
After some preparation to join Qasid Institute in oLyl o e
Amman, you finally arrived there and met many
new people. You decided to film all your activities
while staying there and share them on your
website. After greeting everyone in the class, your
new teacher paired you up with another new
student to introduce each other. So, you started
your first conversation with a partner in which your
partner will play the role of a student from Qasid
Institute in Amman to find out biographical
information about each other. Your teacher stated
that some of the questions must include a
stereotype or wrong assumption about your
partner's identity. You never know, this could be a new chance to make a new friend

You will probably want to : (Of course, students don’t have to stick to these questions or ask
them all. This is only to guide them and help them get started)

1- Greet your partner, introduce yourself by stating your name, and then you can ask any
question about the elements of his/ her identity to know each other. You may want to ask the
following:

® Ask about his family background, national origin, nationality, the places he/she lived at,
education,

How many languages he/she speaks, native language, religion, race, etc.

Things he likes and dislikes

Collect more information about his father, mother, and siblings.

Other aspects that may have influenced his/her identity

Make sure to ask questions based on how you see and think about your partner, which
means based on your assumptions/ stereotypes.



Presentational Performance Assessment

Course Proficiency Target: Novice High (LY214- Levantine Arabic I)

Course performance target: Intermediate

Unit theme: Identities & Influential People

Learning target: I can create a written personal profile and present it orally that includes
different actual elements, and somewhat others assume about my own identity.

Summative Assessment
Frame:

After reading a few posts
of Naas Amman and
looking carefully at some
of their identities, you have
decided to create your
social networking site. You
will begin by writing your
profile. Your personal

bu_arabic_students

bu_arabic_students sSauS ol s o
bt e o Ul g 03l pawl Spgdl
9 phwg) dreln gl SNl yuy
WL pile bgll il awaio L
ooty ge3l g dinall Gan o w5
liS dsalal Ol

s udslio g 2ol s bl g ST pan)l i
Jaidl gy Sy 856 ¢ Al Sl ol
e ozl sl sy L degSall
woyle o duaally jur bl § il

profile must reflect at least

10 essential elements of your identity in sentence formats and include a visual/image that best
represents your profile. You must share the link to your networking site (Facebook, Instagram,
Blog, etc.) with the Qasid community, and family and friends.

You might want to include the following in your post...

Introduce yourself by stating your name, age, nationality, major, language, religion,
gender, and any other information that helps the new community know you better.

Say who your family members are, their ages and professions, and brief descriptions of
them.

Include information about what you like and don’t like.

You may also want to talk about your life at BU and why you have decided to go to
Amman.

Activities you like to do and when you do them, plus activities you dislike.

Some impactful elements of your identity and a few of what others assume about you.
Some assumptions you may have about people in Amman and if you have changed your
mind, especially after reading about a few of them.

Finally, film your self-introduction, including some descriptors of how others assume
about your identity (1-2 minutes), and share it on your site you have created next to your
post.



Rubrics: I will be using rubrics for the three modes of communication created by the
Ohio Department of Education.

Interpretive Task Rubric : This rubric was designed by ACTFL

Appendix F

Integrated Performance Assessment (IPA) Rubrics

Interpretive Mode Rubric: A Continuum of Performance*

Exceeds
Expectations

Meets Expectations

Does Not Meet

Accomplished
Comprehension

Minimal Comprehension

Limited Comprehension

|-.’J".-'e|'\_.' prervickes infiormaion
from the text to explain these
deiails.

and provides infarmation
from the text to explain some
of these deiils.

provide limired information
from the w0 10 explain sese
detalls. Cridentifies the

maijosity of supposting defoils

bt i urcable e pricovicks
infermation from #he texd o
exxplaain thesses chebails

LITERAL COMPREHENSION

Word Identifiss cil ke words Identifias majority of key eriffies halt of key words lderdifies o terw ke wards

Recognition oppropriaiehy within conext wonds appropriately within appraprictchy within the oppraprictcly within fhe

of the tewr. coniest of e texd. combext of the s, caonfe ot the .

Main idea Identifies the comzlete main | Identifies the ksy carts of the | lertfies some part of s May idensity some ideas

detection icdescal 5] ol thes e meain idecds] ol the e bul micin ickscals] of the texd Trewm thes bessd bl hiesy edes ncd
mizses some elements. represent the main sdeals).

Supporting ldentifie: ol suzparting Idenhias he majarty of lderifizs some supparing Idertifies o fow supporting

detail detection details in the text and accw | supposting details in the tee | detoils in the fext and may details in the text but may be

imaible o proside informa
ticn from the text o :-xpl:lin
these deqils

INTERPRETIVE COMPREHEMSION

vides a detgiled con |
cf cubural products/practic

(== a} FI'.T" s

Cannecs culwml producs
practices io perspectives

Prowides o minimal cormes:
ticn of cubural products,”
procfices o posspociives

Organizational Identifiss the crgenzatianal | Identifies e cganizational | Hertdies in pert the orgare | Arempts 1o ideni®y the ar
feotures fecahmwe)s] of he e and fee-::l'ln-el.-.i o thes fesdt: roicr sualicral [te-::l'lu-'"\.i of the e granizcy sl Tecaturesls] of the
prowides an appropriate nale misses some key points. | rationale may miss some test bt is nat successhul.
realicancals sy pointe, Cr iddentfies the
organizational feaurs(s) but
maticnale is not pre
Gl.hel’iﬁg |'||=|5 e I'I!.:J {;| ur".:n"liht'u |'||t-'e|5. |ru'-.t'J|"|"|g of .|||i:.:||'||| aar rfe-; meaning L'f |.|'||:l‘1|||||il‘1 ||'.E-|:'—."|:Lé; l'.f i l.'-.l"lllll"":i '.‘:F
meaning from wonds and phrases in the waords and phrasss in the waords and phroses in the watamilior words and phas-
context text. Inferences are accunore. | st Mast of e inferences text. Mest of the inferences es ane logely inoccunale ar
are plasible alhough scme | are plousible alhough many | lacking
mexy il be periroie e meal caccuks
Inferences nlers ond interpects the fed’s | Infers and inferprets the Makes a fow plousible in- rérrences ond in ‘erprmtofians
[Reading, meaning in o highly plawsi tesets meaning in a partioly ferences regording the sexs | of he te's meaning are
listening/ viewing bz manner complcie and/or portially meEIning largely incompleie and/or
between the lines) plavsible manner ot plousible
Author’s Idenfifia: the authar’s Idantifies the authar's ldarities the authar's Unable o identify the
pﬁsp.cﬁ“ e e o FI'IJ-\.'iI:"!.'h [+ Flt‘l.‘q:rﬂ:'i'.'!'! oncd gucrvickss a I.Jhup!h:.“vlf Frat i.l:.'lrl-:'.:lﬁ-::ln authen’s perspeciive
deteiled justficaton. jpsitication. Is efher inappropricie or
ire IJ(IIFIIE'!'\C‘
Cultural Iebanliliens el [l Iedwnlifis aormae ollugel for- Fedmrtilies weres cobuml [ lertificetion af bl
perspectives tives,morms occunanehy. P spectives,/noms accurately. | spectivesnorms accuwrasely. | perspactives Mnoms s mosty

r..||'xﬂ[i-::it:|| i |l:::J=i|'-‘c_:| Al
ar connection of culunal
proclices r\-lrrll chs o
persoectres iz supstical or
lacking

Evidence of Strenghs:

Examples of Whars You Could Improve:



http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Foreign-Language/World-Languages-Model-Curriculum/World-Languages-Model-Curriculum-Framework/Instructional-Strategies/Assessment-Guidance-and-Sample-Rubrics/IPA-AppendixF_ACTFL2019.pdf.aspx?lang=en-US

Interpersonal Speaking Task Rubric:The single point one.

Interpersonal Speaking

Performance Rubric

For student self-reflection, goal-setting or teacher
feedback® on chapter or unit assessments and IPAs

NL NM NH IL IM IH AL

Targeted performance level for this assessment.

‘ STRONG

What are my strengths?

GOOoD

What can | d

Comprehensibility
Was | understood?

‘ DEVELOPING ‘ EMERGING

What are my goals?

‘ Low

Vocabulary: | use a variety of appropriate vocabulary for
this task.

Language Control: | am mostly accurate when | use
structures, time frames and word order that we practiced

Pronunciation: My pronunciation iz mostly accurate. | try
to use native sounds.

Fluency: | try to speak at a consistent rate.

Interaction
How well did | ¢ icate?

Content: | meet the communication goal, using details or
authentic resource(s) for support.

NOVICE Interaction: | use sentences, phrases and
words. | ask questions that | have practiced, to keep the
conversation geing. | clanify using gestures or different
words.

INTERMEDIATE Interaction: | use sfrings of simple and
connected senfences. | ask questions to continue the
conversation. | clarify by rephrasing or giving more details.

Interculturality
Did | show interculfural understanding?

Intercultural Competence: My language or behavior
shows intercultural knowledge or understanding for this
task fcultural content, register, gestures, idiomatic
expressions, daily life, inferculfural similarities and
differences).

January 2017

sed in conjunction with Full Perfformance Rubric for Interpersonal Speaking.

* See Can-Do statements for performance level descriptors
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Presentational Writing Task Rubric: The single point one.

Presentational Writing

Performance Rubric

For student self-reflection, goal-setting or teacher
feedback® on chapter or unit assessments and IPAs

NL NM NH IL IM IH AL

Targeted performance level for this assessment.

‘ STRONG

What are my strengths?

GOOD

What can | d

Comprehensibility
Was | understood?

‘ DEVELOFPING ‘ EMERGING ‘Low_

What are my goals?

Vocabulary: | use a variety of appropriate vocabulary for
this task.

Language Control: | am mostly accurate when | use
structures, time frames and word order that we practiced.

Mechanics: My spelling, capitalization, punctuation,
accents or tone marks are mostly accurate.

Task Completion
What did | say?

Content: | meet the communication goal. My content is
relevant to this topic.

Details and Support: | use authentic resource(s) or
several details to suppert my response.

Discourse Quality
How well did | c icate?

Organization and Level of Language: My writing is
organized and has good cohesion. My sentence
complexity is appropriate for this level.

Impact: | keep my audience interested by originality,
visuals, technology, content, writing style, humor, or
emotions.

Interculturality
Did | show interculfural understanding?
Intercultural Competence: My language shows
intercultural knowledge or understanding for this task.
(cuitural content, register, daily life, idiomatic expressions,
intercuitural similarities and differences).

*Used in conjunction with Full Performance Rubric for Presentational Writing.

* See Can-Do statements for performance level descriptors
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