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Dear Reader s,

The authors who have Iwrpiaatte ngrf@ppltihng wistshuet ndi r pl ace 1in

where they teach. As a result, they have taken on some hee
We hear from an anthropologist who philosophizes about t he
the Anthropocene and its challenge to anthropology; a Rome

|l earning practicesodo encourage students to better understar
on his journey on the zigzag path of t

member who reflects

honest about what he believes.

Whet her they are paying homagentartyhd&rfioutlhi énse&raft umien aevthe
thereby altered pedagogy, charting a study of empathy, or
teaching, our reviewers are working furiously to help us
hel p others make sense of it I thank them for their cour e
Best,

Megan S| BiRWaiIn2 NJ
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Samant ha B8rasseianPhD candidate of urban education p
Californiads Rossier School of Education. She receiyv
Massachusetts, Amherst, and her JD degree from Suffo
practiced special education | aw for several years in
focusing her research on public/private tensions in
academic profession.

Kat e HolitseraghoMari on L. Brittain Postdoctor al Fell ow
research areas icremnltwde mBirneatiesentlhi t eratur e, vi sual cu
of science. She hag&npubbhshéetdeant uclk®eXOhiomt & cTshnei n g i,
Journal of ViTcheorJd canr nCaull toufr et h e a\Hidestt corriya.no f N eBti vod rokg y
Christopher i A. | Hacwaurrder i n cul tur al ant hropol ogy at
was previously visiting lecturer at Boston Universit
New Zeal and. Hi s research is primarily concerned wit
environment ; modernity and gl obalisati on; soci al t he
recently publ i shed Mobmdrodrndepwoendtdistt| ech: et hnography
Hi mal aRast |l edge, 2016) .

Theo Saivsvalsecturer in English at the University of
from the University of Cambridge, a Master of Arts
London, and a PhD i n Uu. S. LiteraHeuries ftbe Azt h dyan
Postmodernist Fic20bh) aand thev dPraslt articles on cont el
Philip Wandesi stant professor of French and I talianr
Bronx, a part of the City University of New YorKk. He
New York University and his PhD from UC Berkeley and
teaching introductory courses in French and Italian,
niceties of | anguage teaching are of great interest
Laurence "8mneievyvsed his BA from Boston University 1in
Mc Gi | | University in philosophy and anthropology, an
and sociology. He is currently the director of Inter
University, where he is working on the application o
knowl edge producti on.

Angus Wooidsvarde director of college writing progran
Rouge Loui siana. He i s al soDoawnf iactt itohne wE (i tilaecorf), a twhheo SREE
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AA Long Dayb6s Journey into the Schol ar shi
By Angus Woodward, Our Lady of the Lake Coll ege
| suppose there are teachers who begin their careers as sc
focus not just on mastery of a discipline but also on the
But dondéévaooswseverf the years, into scholars of teaching and
I't begins when we first |l ook out into the sea of facets anoc
our students | ook bored, and then realize that we woul d be
month of the very first class we teach, or years | ater. Ot
And then we stop griping about our students, stop rolling
answered, stop gritting our teeth when they misunderstand
all complaints, public and private, about the differences
when we were students, we were atypical, that few (if any)
|l et go of the idea that all of our students should act jus
responsibility for our studentsd questions and misunder st a
through to them

And so we make adjustments to our syllabi, our handout s, C
skeptical eye toward our textbooks, wishing they had more
so, we | ook for better ttewetatkaohailpsg s Maahydbregtiheeigist Mpypastve cr ea
assignments or use a different kind of test question

What is happening to us? We may not be able to put our fir
evolving, but our institution is also in transition. There
throughout higher education. Lead is turning into gold, ar
John Taldwe, Liemr ni ng Par2a0ddi3ggm Qeelslcergebed the transformation
perhaps is happening) in highetrpanzdibdmemtr@maargdsgmft HEr om
encouraged us to abandon the instruction paradigm, which
organi zational processes (courses, transcrippanpadiogmhiens e
al so have a tendency to foster shall ow approaches to | earn
isolated silos of practice. The | earning paradi gm, on the
emphasi zing intrinsic |learning goals and nurturing active
paradigm emphasizes evaluation via test scores, course gra
and comments on student performances. I n the instruction g
random subjectsodo rather than being fiengaged in a continuou
And so as our journey continues, we consider the change v
these changes making a difference?0; we and our institutioc
primarily and instruction secondarily. We probably feel [
understand that we cannot just rely on our i mpressions and
want to wait for official course evalwuations, with their b
toward the end of a cour se, once or twice or more, we ask
remember a colleague a few years back who gave his busines
on it: Al Iike this class the most when ______ 0 and Al
the same thing. Or we have more specific questions, |ike 7
on our discipline and/or natural | nhnaoldircatieoy®urwagmie@gimtenh e
statement: AWorking in small groups with classmates has be
di sagree /[ strfmdgliyf damslaygrd4e2e% strongly agree or disagree, t
our courses, giving ourselves a chance to explain the goal

8
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al Thinking, aryd JAodtni Ce Bearmnni dMg ifd itplpe dClt e
al note to get it from the coll g l'i brary,
his. And so Beandés book is the i t we tur
educing our reliance on lecture: T re are
most successful l ecturers change t pace s
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Teachers in these courses make standards explicit and th
We might not only blog about these stipulations, but al so
are moving to John Biggs6é Level Three, where our focus is
for them. And in John Taggdés view, one of the keys to | eayv
creating a fAhot cognitive economyo throughout an institut
Perkinsdé 1992manrotn o§a @l s: Better ThinkiPreg kda mda Learrmicrnt ¢ rfi @
el ememstcdhroyol cl assroom as having a fAcool o cognitive econom
for complex cognition of students but runs at an altogethe

Table 8.1
The Cognitive Economy of Coll eg¢e¢s
Hot
Goal s
Emphasi zes intringic gokBmphasizes extring$ic goal
Activity
Hi gh | evel of cognitiveg Laocw ilveivteyl; ohfi gchoegsnti trievwea radc tfiovri f
high cost activities: |[deewoatppaotaic\hietsi, ec:ompurgfxace appg
cognition tion
I nformati on
Hi gh ratio of feedbgck Lowewvat uatofonf eedbalck to ev
Ti me Horizon of Learning
Long time horizon; decilShonts beme bonsequoende|lsi sions
in the |l ong terjm es in the short |[term
Communi ty
Strong support cothmuni tWeak support community
Al i gnment
I nstitutional behavior consatsitstteinonalal hbgmawdi ovi t&l i gne
 earning missioh mi ssion or misalfgned
Perkins chose economy as an analogy in order to analyze fit
94). A demanding task, for example, has costs for student s
benefits. Tagg extends this borrowed met aphor, applying
our reliance on |l ecture and increase our emphasis on aut he
Paradigm machines into scholars of teaching and | earning,

10
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another way, we push our institutions from right to |l eft i
Only one of wus has that particular experience at that part
experiences, with one thing in common: we begin to read sc
teach mathematics, genetics, finance, or drawing, we disco
ways that apply to all of wus. | f not Beanbés book, perhaps
focusignificantWel éharvrei g | had students who were transf or me
presence or experienced epiphanies someti me between Labor
birthday and Easter). But for most of wus, those students h
Fi nk 6 sCrbeoaotki,ng Signi fican,t niehtni mgk eExypsrti keincke st hat al |l st
transformed by what and how they | earn. In Finkdés words, 0
val ues:
T Enhancing an dewalvomiumdg dn fabil ity to enjoy good art
phil osophy of [|ife, and so on.
T Enabling us to contribute to the manaymicloymmul noictaile sc oonfm
state, religion, special interest groups, the worl d.
T Preparing us f ordetvheel onpoirnigd tonfe wkonrokwl edge, skill s, and
effective in one or more professional fieldso (7).
Finkés Taxonomy of Significant Learning, made up of six eq
integration, |l earning how to | earn, caring, and the human
us more than Bl oomdbs famous hierarchical taxonomy.
At soméppoihmaps soonerd,wepdrimadpscolldteeargues on campus, in our
on the same path. At |l arge universities, we may only encou
coll eges, we may share buildings or even offices with then
close or distantwnoababtbudouhowl dsges hey are or about ways t
behavior, but about how we teach them and how they | earn.
effectiveness of their teaching strategies, or they are ab
institutions, |l arge or small, we may attend for mal or info
how we meet them and others |ike them.
Somewhere along the |l ine, someone says something that stic
over . Maybe it is, Altdés twiemeetodoobhgpi as&kiagsouomet vew ahd
ourselvesr whahadendsei ng in class tomorrowo (and we might | e
Gl enn Bl alock, was paraphrasing what John Tagg said about
31]). Or it could be the old chestnut about the sage on th
i nspir edsmoacet iaonnd/ or better polling/surveying of our student
wi der and/ or narrower reading in the scholarship of teachi
our reading in SOTL (an acronym whose meaning @reedtiamg son
Significant Lea,r niidentExfpieersi ecnecretsai n teaching strategies th
service | earbnaisnegd, Iperaorbnlidnays e da nlde aremimmg. We mi ght read about
Finkbés book or el sewhere and realize that -souniet eodr tnoo rae coefr tte
We may, for example, realize that the course in which we f
groups during class (which first 42% and then 65% of our s
could be i mproved-biafsewe | ®@choamtiendy.t Aaad s o we might turn to v
suchTaesBased Learning: A Transformative Udbg dtfarBmalkKlL GIi chm
Arl etta Bauman Knight, and L. Dee Fink.
We might | eabrans etdh alte aarenairng ( TBL) goes wel |l beyond the casu
even the more systematic use of groups in cooperative | ear
transformation of newl ypyefrdomendancéer d ems i ngt ¢ e@amisdd (8) . Mas
students accountable for reading assignments, for | earning

0000009090090
11
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coll aborative tasks to extend and deepen |l earning. We migtht
not outright elimination. And we wil!/ realize that TBL cou
themselves and the instructor to succeed, they also owe it
wall of John C. Beandéds summary of J. G. Kurfissd principle
nicely. Later, when we read Taggbés book, we will see that
cl assr ooms

At a certain point, we may make a decideiomernadfi@aomges pni€B g
an entire cooour sae stnbalTIBlone: adapting just one instructiona
Letds say that in our particular situation we decide to ta
whol e approach to achieving course | earning outcomes. Dur i
about the principles of TBL, how it works, and why we are
and make reasonabl e adjustments in response to any difficu
how to better apply TBL the next semester.

We assess. Not because our institution forces us to do so
because we have the sense that assessment, in John Taggébs
compliance with external requirements. But it is essential
understand that the infor mal survey we began using a few s
was not designed with for mal assessment in mind), it does
we cah compare respon38s fPprusmtgedertl @asisresndam t hogpd umygegt ud:
cl asses

We might know as | ittle about presenting data as we do abc
four semesters, and we |ike the way ardtah g rmprhes mll Ue w sutsr a
and red (agree) we see, the better. And so we present our
our <college, pointing out to them that the fAagreed and #fAst
significant numbers. Abowti ncwer trhet Hadd, 2We Owrsietmee stt keirs @ | h
regarding five pedagogi cal concerns: use of readings, e mp h
Surveys, administered at the ends of semesters, were anony
number of survey respondents has varied from 16 to 49, wit
their | evel of agreement with -gpianemeodabkeabwiuthtbleoicoas sea
agreeo to fistrongly disagree. 0 Students also had the oppor
And this is what our results look |ike:
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100%

90%

80%

70%

60% m Strongly Disagree
m Disagree

50% = Neutral

40% m Agree

30% = Strongly Agree

20%

10%

0%

Fall 10 Spr 11 Fall 11 Spr 12 Fall 12
QuestiRmadi:hgsli cate your agreement with the foll owi|lng s
ing assignments contributed to my development of wrifing
Term/ Yea[Strongl y|Agree Neutr al Di sagree|Strongl y| Di sa

gree
Fall 1-0 momn31 %) 6 (38%) 2 (12%) 1 (6%) 2 (12%)

TBL) (n=[6)
Spr 11 (IBQ)(32%) [13 (42%) [5 (16%) |3 (10%) |O

(n=31)
Fall 11 [6B(L29 %) 13 (62%) |2 (10%) 0 0
(n=21)
Spring 1R1&TBIHT%) |20 (41%) |8 (16%) 3 (6%) 0
(n=49)
Fall 12 OTBLO57%) |9 (30%) 2 (7%) 2 (7%) 0
(n=30)

Figure 1
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100%
90% 1
80%
70%
60%
50%
40%
30%
20%
10%
0%
Fall 10 Spr 11 Fall 11 Spr 12 Fall 12
m Strongly Agree m Agree = Neutral m Disagree m Strongly Disagree
Question Bndidadas: your agreement with the foll owing| sta
as (thesis and reasons) as the building blocks of esslays
Term/ YeafStrongly|Agree Neutr al Di sagree|Strongl y | Di s
gree
Fall 1-0 honhd 4 %) 7 (44%) 1 (6%) 1 (6%) 0
TBL) (n=16)
Spr 11 (TB&)(52%) |9 (29 %) 5 (16%) 1 (3%) 0
(n=31)
Fall 11 (T®L()48%) [10 (48%) [1 (5%) 0 0
(n=21)
Spring 1227TBLEHY%) |19 (39%) [2 (4%) 1 (2%) 0
(n=49)
Fall 12 TBLO047%) |11 (37%) |3 (10%) 2 (7%) 0
(n=30)

Figure 2
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100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Fall 10 Spri11 Fall 11 Spr12 Fall 12
Question 3: nG@riadaitneg:your agreement with the followihg s
grading of my papers is clear to me before and after| I t
Term/ YeafStrongl y|Agree Neutr al Di sagree|Strongl y| Di s«

gree
Fall 1-0 h o(n2 5 %) 6 (38%) 2 (12%) 2 (12%) 2 (12%)
TBL) (n=[L6)
Spr 11 ([TBL)29 W) 16 (52%) (4 (13%) 1 (3%) 1 (3%)
(n=31)
Fall 11 TBLO)52%) |6 (29 %) 4 (19 %) 0 0
(n=21)
Spring 1pP29Q TBIL9%) |8 (16 %) 10 (20%) (1 (2%) 1 (2%)
(n=49)
Fall 12 TBLO47%) |11 (37%) (3 (10%) 2 (7%) 0
(n=30)

Figure 3
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100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
Fall 10 Spri1 Fall 11 Spr12 Fall 12
[ storsvagee magee Newrsl  Dissgree W strongh Disgree |
Question 4: B mgdaigcearteenty our agreement with the foll owing
(i .e., it requires my involvement and is stimulating|.o
Term/ YealStrongl y|Agree Neutr al Di sagree|Strongl y]| Di sa
gree
Fall 1-0 Hhonl 9 %) 5 (31%) 5 (31%) 3 (19%) 0
TBL) (n=[6)
Spr 11 ([BL)29 %) 11 (35%) [10 (32%) |1 (3% 0
(n=31)
Fall 11 [7B(L33%) 11 (52%) [2 (10%) 1 (5%) 0
(n=21)
Spring 1p27TBI5%) |13 (27%) |8 (16 %) 1 (2%) 0
(n=49)
Fall 12 TBLO67%) |7 (23%) 3 (10%) 0 0
(n=30)

Figure 4




COQP®AMRRGL SCB

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Fall 10 Spr 11 Fall 11 Spr12 Fall 12
[monioee Cooe M B Gao oo |
Question 5: Gr owmpi Acattieviytoivers:agr eement with the f ol
groups with classmates has been productive and hel pf
Term/ YeafrStrongl y| Agrree Neutr al Di sagree|[Strongly

gree

Fall 1-0 3 o(nl 9 %) 7 (44%) 3 (19%) 2 (12%) 1 (6%)

TBL) (n=p6)

Spr 11 ([BA)(40%) (7 (23%) 9 (30%) 2 (7%) 0

(n=30)

Fall 11 3T B(LD) 5 %) 8 (40%) 6 (30%) 3 (15%) 0

(n=20)

Spring 1p22 (47%) |16 (34%) (7 (15%) 1 (2%) 1 (2%)

(TBL) (h=49)

Fall 12 (IIBLO52%) |9 (31%) 2 (7 %) 2 (7%) 1 (3%)

(n=29)

Figure 5
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We appreciate the way our colleagues in the sciences know
a glance, and we come to agree with those among them who
i mportant one. I n one corner of the poster -wartdp gouandeGon
I n ayéarswriting cour se shuacshe dsl eMdRrInTi nlg 1clan:t eam

T Help instructors work toward pedagogical goals (such
T Help students understand how they are evaluated.
T Make the course significantly more engaging.

Eventual |y rwen ITeagrgn Fi nk, Mi ch&ddlhsadn ,askreisghtn,g aomud otthudresnt
as important as evalwuating our teaching (an that assessi
power and/or freedom to d so, we revise | earning outcome
i to be Amastered. o each a new or etter underst
/ eneral education ning outcomes. We come se
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APost human Ant hropology? Facing up to pl a
Ant hropoceneo

By Christopher A. Howard, Chaminade University o

I ntroducti on

The question ofhabedbili

and oriented the anthr ¢

Enlightenment concept.i

geol ogi cal epoch in thf¢

subject should be a cl {

the 6anthroposd is oncq

Ant hropocene, | suggesH

ant hropol ogy/ anthropol

relationships between

also to move beyond t hg¢

Critically engaging wi

phenomenol ogi catlhipserpapp

argues for an expanded

ant hropol ogy Wh-i | e cul # R

ant hropocentric perspectives is important for

facing the ecological dadhGxelrcse oAl GouOA GU nies ,3 Al wiAlTIOAO
argue that thinking in terms of anthropocentric
versusanmndmopocentric dichotomies is to

engage in duleindteire,d hbmarki ng. Looking to Heideggerds o0de:
phil osophical anthropology as precursors t-mntdhceeerteecreinntg 6opfo
human is what is needed in the Anthropocene age.

The need for rethinking the human being comes with growing
activities. The impact of growing human popul ations and irn
sustainability ahdmédhospéeshéesganfi hoagil e ecosystems, but
dawn of-ftwehtgentury, at mospheric chemist Paul Crutzen (2C
entered the WAinheé rdtpiome n@ef Manbod. Geol ogists and climate sci
number ofdrhwmanprocesses that are |ikely to |l eave a | astir
traces that wil!/l remain for tens of millions of years. The
ocean acidification, which is changing the chemical mak e up
sedi mentation and erosi on; habitat destruction and the int
extinctions; and environment al degradation related to nucl
the I ndustrial Revolution, is seen to be altering the -plar
historic past and are now seen ascmdremdrsaretf f emvernr @l .a 2@ed
2010)

As of 2015 the Anthropocene has not been formally adopted
scientific community. For some, it has come to be wused i
changed6. Social scientists ar-golpiatrité&lul iamplyi ¢ atticorstefd t me
states: O6How the Anthropocene is interpreted, and who get s
greatly both for the planet and for particular parts of hu



file://///cgs-sv4.ad.bu.edu/shared/MAR-COM/PUBLICATIONS/IMPACT/Winter%202017/Post-human%20Anthropology_Impact%20Submission%202.docx#_ENREF_5
file://///cgs-sv4.ad.bu.edu/shared/MAR-COM/PUBLICATIONS/IMPACT/Winter%202017/Post-human%20Anthropology_Impact%20Submission%202.docx#_ENREF_36
file://///cgs-sv4.ad.bu.edu/shared/MAR-COM/PUBLICATIONS/IMPACT/Winter%202017/Post-human%20Anthropology_Impact%20Submission%202.docx#_ENREF_4

Vol . 6, No . 1, Wi

COQP®AMRRGL SCB

human arrogance to suppose that earth surface processes an
forces. I n Clarkés view, this gives humankind far too mucth
anthropocentric time frame. In a different vein, Bruno Lat
specific groups could be singularly responsible for produc
The Anthropocene, in spite of its name, is not a fanta
asuai fied aagsenocnye virtual political entity, as a univeil

di fferent people with contradictor ¥ 1li retmgprheasstis, oap pma snian

For Latour, the Anthropocene signals the various strudggl es
al beit uUnevegholyal environmental change. Paradoxically, Lat
simultaneously make the metaphysical c¢claim that humankind
of the anthropos then is to achieve a complete grasp and n
simply in the hands of individuals, but is distrhwmaredaatca
objects and actants. Therefore, the Anthropocene cannot si
being tshentbhropos has neversebeeelPryynliywemunmaad Tammi nen 2011)
Some find the Anthropocene concept dangerous since it equa
thing of the past. Critical ecol ogist Andreas Weber, for e
globalizati on: 6t he whole earth now is conflated with huma
mand (Weber 2013: 69) . On one hand, there is a valid argun
justify or explain human attempts to masteengheeEBarinikg, fbr
(HamiltonO2018r other hand, the critical potential of the
wake up call to the accumulated human footprints on the pl
transitional phase:

The emergence of the Anth

necessary step in |l eaving

Enlightenment thinking of

is only a step and must ul |

new view of nature as a g us

(69).
The corrective step Weber s u( e
modern humanist thinking of
upgraded version he calls O6E e
Ant hr opocene, he argues the
6Zoocenebd, underscdoftnme & mien ¢
its felt sense and including
Environment al di scourse, incl ; ] ocen
is always a discourse Aesn ahuwmankicrmad i n general.
project committed toi ioddr wa gsQlxhighi hAelghaOAOU 1T £ 3 AT - Al OA
human, anthropology shaothled have much to say to
Ant hropocene predicament. To productively do so, however,
the discipline must be willing to -mindhcriattse rnmentgh oi dtosl opgriicnacli
compl ex, more than human world. Posthuman perspectives off
ant hropocdrmsterei Kolpinasna 2012Wwhi KepadwaniO0dg@aan ecopolitical
Ant hropocene.
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Rel ati onal ecology for a posthuman worl d

Post humani st theory can be described as a deconstructive p
humani sm as developed during the European EQHriigshttieannrmemmett. a pF
traditheohisstory of western thought has biekears icoo,n cuerrcheerdl wiirnt ch
properties and categories that are unchangeabl e an doreisesnetnet
w0

ri dview has been interpreted iai d@RIfaetnoe)n(gA rhii ssétmosrli ecndglya teupnt
God (Chriseendom)tangPDessaexteansaand i n nmahe rmad e trieasioeicr acme st
known and hence mastered and controlled by calculative rea
Hei degger sought to deconstruct the binary | ogic annd manmtyhr
ways, his 6édestruction of metaphysicsd |l aid the groundwor k
2014)
The danger, for Heidegger, Ofsondgeattf WluadfmeBdionghe mampdaysi abl 3
interpreting the wbnl dapHearntdeggemode®®6)ty, Hei degger sees
increasingly distanced and instru@enftably asathiuonmal t yt & e lt o onle
seeks to control and exploit nature. Enframed in this way,
resouiraceésst andi Bg srt Habdirate 6 s( si mply there to be manipul at ed
1977).
Even in much contemporary discourse on environment al sust a
place édhumansd and ¢énatured in separate categories, but as
appropriate and conserve the world. With perhaps the excep
ecol ogy, ecofeminism, green anar chegnternédckrizelrieanfai tnilsatwitdlee p
beings to either exploit or to save (Abram 2010).
The more or | es obvious problem with humanism, as Latour
humans; the rest, for them, i's mere materiality ogtrcwdstderod
are also guilty, as observed by Karen Barad in 2003: 6Lang
thing that does not seem to matter anymore is matterdo (200C
science |literature over the past decade or SO suggests tha
first century (e.g. Descola 2013Argogbl g, 2008; reatuonr o0 M2
di ssolution of o6natured and O6cul tured is ot just a manif e
environmental catastrophes, —9&phnotag|oaloévolesb'uonesigndl
By bringing together the natwural and social sciences, the
the humandéds place and status in a more than human worl d. A
principle subject, but rather r e¢Setruaets) R2dddpiet hlulnanequoi aesd
recognizing a shared wor-hdmanswhmabhhoemansobhpdchesnand info
constituting andcdymgmwcahliyn sgpseedrsr pvH2@Pdast huonam! axidt B vy (
thaslvances towarads saicmomunderstanding of multiplicity and |
things are equal, but rather that entities should be diffe
This ontologicalt hatl aitti oing smoti men o egrhe Itat irlee shivéngks tthrea dpiotsii ot
categories |ike nature and culture, subject and object, hu
that reductive dualisms are already set up by singular <cor
is to miss the point; humankind is unthinkable without the
Ponty sought to demonstrate that opposbetwbhbahtt maklkisng &l
possimpbBasEzing the reversibility of energi@smheswebdnmbhaodi
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technol ogies, phenomenologists proceed from the relat-i onal
exi stence.

Bei-nfyhwor |l d means that we cannot be taken separately from
envel oped by. Asohs eirg®es ,(mdvwWedme "2t9s) ar e not spontaneous ini
inertia; we move in an environment of air currents, rustl:
that these | ocalized environments or | ifeworlds are not i s
vast scales and webs of difference. For instance, | ike oth
bacteria; seven hundred species in our mouths which neutra
enemies, four hundred species in our intestines, without v
from the Human Microbi ome Project, completed in the summer
bacteria reside in a healthy human adult. This means that
bacteria, not human cells (Adney Thomas 2014) Some of the
compounds that the body cannot make on its own and thus coc
Al so striking is that only ten percent of the DNA which en
beings netvodmwley wiaa h a host of companion species in changi
(see Lysemose 2012; Sloterdijk 2004)

Expanding the anthropol ogi cal purview to encompass a mor e
but has major ecological and political i mplications. olnf we
a world of separate entities to one of interdependent proc
such thinking by allowin@rfiagi niant exr@Waslh dendsfOcoliaVikZd 16k sl | B3p)l -
the human from the center of reality seems to be justwhwhat
ant hropocentrism in a strict sense cannot be dovercomkby C

realistic and epist-efmamegi bal hymaouind I iog
di scussi on.

Overcoming or recognizing anthropocentris

The simplest explanation for anthropocent
human beings are AsSent(ltsThH)olbisben avtewsrgea.ni s ms
including humansinlilkensfedrv steh eranscehl v e s

themsel vesl owing specific and | ocal <codes
wasps and humans each have different form
is acesrettdred radius of operations that mai
particular being, as capdcoamatdoady Bpshnhozaéd
humansanatrher(spdrfi)ent ed. bYfehatuanat éke any ot he
human is also in the uncacnennyt rpiocsd ttioconi tosfe |
what Plessner calls the o6l aw of natural a
Hel muth Pl ed986&), ( 2a8%2r man zool ogist and
ant hropologist, suggested in the 1920s th
ot her organic |ife forms is their positio
environment. Humans are descr-cbatras posi
that they are able to distance or objecti
of praxis; something other animals cannot
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