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Overview of Our Session
• Personal Trajectory and Interest in the Topic

• Context for the Study

• Findings from the Current Study

• Considering Avenues for Enrollment

• Q & A



My Experience/Positionality



World Languages: Benefits
• \



Gateway to Higher Education



World Languages: Access
• K– 12 language enrollment increased from 2005–

2006 to 2007– 2008, but only 18.5% of all public 
school students were enrolled in languages 
during the 2007– 2008 academic year (ACTFL, 
2011, p. 1)

• Students of color appear to be underrepresented 
in World Languages (Finn, 1998; Glynn & Wassell, 
2018; NCES, 2007; Pratt, 2012)

• Students’ demographics predict access to 
curricula (Anyon, 1981; Darling-Hammond, 2004; 
Kozol, 1991; Oakes, 2005)



Purpose of the Study
(1) to explore world language offerings across 

different school contexts in four large local education 
agencies (LEAs) in North Carolina during the 2013–
2014 academic year;

(2) to explore world language enrollment patterns 
for middle and high school students within
these LEAs.
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Critical Race Theory in Education

• Ethno-racial status continues to be a significant 
factor in school inequities (Ladson-Billings & Tate, 
1995)

• Rejection of underlying assumptions such as 
meritocracy, equal opportunity, and color/gender 
blindness (DeCuir & Dixson, 2004)

• Shift discourses from deficits to systemic issues



How are students enrolled 
in languages? 

• “I’ve never really thought about it.”
• Teacher Recommendation
• Guidance Counselor
• Parent choice
• Determined by student 
• Determined by “track”



Implications

• Points of Access
-Exploratory Models (middle schools)
-Varied offerings by context
-Teacher Recommendation

• Professional Development

• Teacher Preparation
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